Prior to establishing an educational philosophy, it is essential to understand what education and learning is.  “Learning involves acquisition and modification of knowledge, skills, strategies, beliefs and behaviours.” (Schunk et al 1991, p1)  “Learning is an enduring change inbehaviour, or in the capacity to behave in a given fashion, which results from paractice or other froms of experience.” ( Shuell et al 1986, 411)

Education is an ever changing environment.  There are many differences between the way education is taught and viewed today compared to when I was at School, let alone compared to when my parents and Grandparents were at School.  Only in last number of years the curriculum has changed three times, from CSF, to CSF II, now to VELS.  I do believe that some of these changes are for the better and some perhaps not so.  The purpose of this essay is discuss my philosophy of education in its entirity and the aspects in which it covers.  As  a general overview, my philosophy of education revolves somewhat around teaching students how to learn; life-long learning; building relationships with students, including building a reciprical level of trust between both student and teacher; students taking risks with their learning; participative learning where all students must be involved in the learning process; making learning fun; the notion of the knowledge era classroom; and learning being supported by the curriculum.

It is a major role of a teacher to teach students how to learn.  It is one thing for students to just learn, ie, rote learn numerous facts and figures, but it is another for students to know exactly how to learn.  Students need to know how to learn independantly and not rely on others to so called “spoon feed” them knowledge.  Carl Rogers talks about this point and also emphasises the importance of life-long learning.  “It is their curiosity, their eagerness to learn, their ability to make difficult and complex choices that will decide the future of our world.  We need the help of our young…. if we are to preserve this fragile planet and build a future world worthy of persons.  The only way we can be assured of that help is to assist our youth to learn, deeply and broadly, and above all, to learn how to learn.” (Rogers et al 1983, p.1)

It is necessary to understand the importance of teachers within the learning process.  It is therefore essential that as a teacher you understand the requirements of your role and how your actions affect those of your students.  You can have the best curriculum in the world, but it is the teacher that delivers the curriculum to the students and if this is not performed in a mannar that fosters the greatest amount of student learning, then you as a teacher are providing a disservice to your students.  “In education, teaching is where the rubber meets the road.  Teachers are clearly among the most important players in the field of learning.” (Skandera et al 2003, p.71)

I believe that one of the most important functions of “being a good teacher”, stems from the relationships you build with your students.  This has become evident to me through all my research, information from University lectures and lecturers, and through my teaching experiences so far, whilst on my teaching practicum, it is totally evident that this is the most important aspect of teaching.  This extremely vital teaching component must be put in place right from the commencement of the school year – from your initial contact with the students.  “The facilitation of significant learning rests upon certain attitudinal qualities that exist in the personal relationship between the facilitator and the learner.” (Rogers et al 1983, p.121)

It is imperative that you have an ability to relate well with your students and build up a relationship with them.  This relationship must be one of respect, both students’ respect for their teacher and teachers’ respect for their students, as well as showing your students that you are “real”.  Students do not want a teacher who they only see as being their teacher.  They want someone who they can reate to, talk to, interact with, not someone who is there “just to teach them stuff!”.  “When the facilitator is a real person, being what she (he) is, entering into a relationship with the learner without presenting a front or façade, she (he) is much more likely to be effective….  It means she (he) comes into a direct personal encounter with the learner, meeting her (him) on a person-to-person basis.  It means she (he) is being herslef (himself), not denying herself (himself).” (Rogers et al 1983, p.121 – 122) 

Through my experiences, I have found amazing results from simply applying these theories and building healthy and real relationships with your students.  Students are so much more interested and willing to learn under these circumstances as opposed to situations where this relationship has not been built.  An example of this can be seen in the behaviour and willingness to learn of students when they have a CRT (Casual Relief Teacher) as opposed to their regular teacher whom with the above relationships have been formed.

Coupled with this, there must also be a level of trust, both from the teacher and the students.  “There is an important element of trust involved – trust that young people are willing to work with us and not dismiss us.”  (Warner 2006, p.31)  This trust comes in many forms.  From a teacher’s perspective, they must trust that the students are and will be inherently well behaved, are keen and willing to learn and will respect you, the teacher, and each other.  From a student’s point of view, they must trust that what the teacher is saying is correct and factual, that the teacher is there for the right reasons, ie. to instill learning into students, that the teacher respects them and that they will not be made fun of when they “have a go”, even if they are wrong, ie, allow students to take risks (I will discuss this issue further down).  It is important that through this trust, the teacher establishes a classroom of mutual respect, of knowledge and constant learning/ continuous improvement.  “The key elements of a knowledge culture are a climate of trust and openness in an environment where constant learning and experimentation are highly valued, appreciated and supported.”  (Allee 1997, p.212)  

Having this establishment of trust within the classroom is not only beneficial for many social reasons but most certainly enhances the learning outcomes of students.  Vygotsky (in Berk and Winsler, 1995) determined “when young students work alone they focus solely on the goal of their activity (for example, do a puzzle, build a tower) and rarely stop to think about their thinking.  When they work in partnership with an adult (ie, a teacher, in the case of the classroom environment), the adult can help to break the task down into its different parts, can suggest different avenues that the young person might try, support the young person in suggestions and attempts, and reflect with them on the success of their efforts.” (Berk et al 1995, p.20)  I would like to establish a classroom that instills all of these values in my classroom.

This level of trust of your students also links in with Rousseau’s philosophy that children are inherently good.  “Rousseau took a consistently naturalistic approach to education…., maintaining that the child is naturally good and made wicked only by its environment.” (Palmer et al 2001, p.56)  Therefore, if we can alter this environment to one of trust and of developing knowledge within students, it may eliminate this potential change in students caused by their environment as discussed by Rousseau.

I would also like to establish a classroom that allows students to take risks.  Our culture is very negative towards the notion of taking risks.  A consequence of this sees our students not taking risks because they are afraid of being wromg and therefore be ridiculed for being wrong.  This links in with the philosophy of life-long learning as touched upon above, ie, if we as teachers teach students to take risks in school and instill the notion that it is ok to be wrong, and that it is better to try and fail than not even try at all, they will take this philosophy with them and apply it to the rest of their lives.  “Students need a schooling environment that will provide them with the freedom to explore, to feel comfortable in taking risks, to develop confidence in themselves and to find their own sense of the world. We need to recognise what they have (their talents and already developed skills of learning, collaborating and teaching) and ensure that they have the schooling environment in which these talents and skills can flourish and develop further.  Schools that still control young people cannot effectively create an environment in which young people can be creaive, innovative or entrepreneurial” (Warner et al 2006, p.55)

Through my research, I has established that there are three main types of learning within schooling.  These include cognitive and language skills, motor skills and social skills.  My philosophy of education reflects all three of these areas as being extremely important for students’ development and growth, and, as a teacher it is essential that all these aspects are focussed on.  “In addition to cognitive and language skills, children learn motor skills (riding a bicycle, kicking a football) and social skills (interacting with peers, leading a group discussion.”  (Schunk et al 1991, p1)

In order for all these areas of learning to occur, participation must be prevelant.  This participation must be from all students as well as the teacher.  This is vital to ensure that all stduents are gaining the full benefit from all aspects of their learning.  The component of teacher participation can often be overlooked.  If the students see the teacher getting involved with the activity they are far more likely to participate themselves.  Along with participation comes passion.  Passion from both students and teachers also.  Children are very perceptive and can identify very easily whether a teacher is displaying a true passion or not.  This passion may then be reflected into the participation and passion of the students.  I intend for my classroom to reflect such high levels of participation and passion.

One of the most important aspects of schooling, and one that I want reflected in my classroom is one of enjoyment.  Students (and teachers) must enjoy school.  A vast majority of a child’s life bewteen the ages of approximately 5 and 18 are spent at school.  It is one of the teacher’s most important jobs to ensure that the students are enjoying their schooling experience, as much as possible.  “Kids still need to have fun”.  Warner (2006) refers to this as knowledge era schooling.  “Knowledge era schooling means creating schools that young people enjoy and where they engage fully in their own learning…. the need to make learning enjoyable because without some fun, developing a good disposition towards being asuccessful learner generally does not happen. ” (Warner et al 2006, p.92)

This notion of the “knowledge era classroom” is something I would like to adapt into my classrooom.  Warner (2006) notes that there are four things required for establishing the modern era classroom:

· “adaptable space for people to move around in
· more flexible time rather than the restrictions of a tight timetable
· access to the Internet
· teachers who can collaborate with and engage young people rather than simply manage them.” (Warner et al 200, p.93)

The first of these features may be difficult to achieve.  Unfortunately the dimensions of space within a classroom are restricted by the area provided to you and your class by the school.  

Time is a very important aspect of the classroom.  Obviously our school day is limited and generally regimented with the sounding of bells to commence and conclude lessons.  However, the amount of time spent on an individual task is not as governed or restricted.  This takes into account the necessity for teachers to be “flexible”.  It is extremely important to be flexible as a teacher.  Whilst it is essential to have plans of what is to be taught and also “how”, it is necessary to gauge the feelings of the class in terms of the benefit the students are gaining from an individual task.  If the task is proving extremely valuable for the students, it is wise to allow the students to continue with the task, rather than stopping them and moving on just because you are working directly to a schedule.

Access to the internet is essentially “access to information”.  In our current environment it is essential that students have access to this information via the internet and that they learn how to successfully maneauvour their way through the internet.  Remembering that school is an integral part of “life-long” learning, this component of the classroom and of schooling is paramount.

Collaborating and engaging with your students is reflectd above in many instances, in regards to the discussions of enjoyment within the classroom, student participation, reciprical trust between the student and teacher as well as the relationship built between the two.

Another important aspect of my philosophy relates directly to the school curriculum.  I believe it is paramount that a school curriculum is present in all school environments.  It is necessary to standardise what is being taught.  The how component of teaching (ie. how the curriculum is actually taught) is what makes a good teacher and is determined by the individual’s own style of teaching.  However, I belive the what component of teaching (ie. the currculum – the content of what is actually being taught) should be relatively standardised.  Student learning and what they are taught must be supported by the curriculum.

It is important that all students are taught a similar content base to ensure students are not being disadvantaged.  I do understand that there must be some differences from school to school and region to region, in terms of what is being taught, for obvious reasons.  However, it should not be too dissimilar to ensure equality of learning as much as possible.  If, for example all students, within Victorian Schools, are being compared to each other on completion of their VCE, then it is important that the content of what is being taught is relatively standardised, thus resulting in equality of results.

I am, however, slightly critical of our current curriculum, in VELS (Victorian Essential Learning Standards).  I feel these standards are too broad – they are not specific enough.  As a new teacher entering the profession, I am often unsure as to exactly what is required to be taught, ie. what do the students really need to know.  The curriculum, therefore, as a standard to teach to, would be more beneficial to an individual like myself if it was more specific.  Consequently, the learning and what is being taught is not always being supported by the curriculum.

In conlcusion, my philosophy of education covers a number of key areas.  Probably the most import areas of this philosophy revolve around life-long learning, builinding relationships with students, making learning fun and the concept of the “knowledge era classroom”.
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