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Article Overview


This article gave suggestions for evaluating and improving the Kindergarten Program.  It started with a description on how a kindergarten environment should feel and be set up.  It starts with what you should see in the environment.  A few of the things you should see are:  activity centers to accommodate 2-5 children, low furniture, centers for different kinds of activities, private hideaways and soft spots where children can relax, materials well organized with picture labels so children can put things away and displays of children’s work.


Next the article describes warning signs of when the environment isn’t working.  Some of the clues of a bad environment from children’s behavior are:  consistent running, wandering to look for things, repeating of same activities, uninvolvement in activities, extreme difficulty sharing, using materials destructively, shouting, crawling under tables, resisting clean up and dependence on adults for things they need.  Warning signs are too much open space allowing children to run, walls too cluttered, same materials out every day and no quiet comfortable areas for children to get away.


The article goes on to discuss materials and equipment that should be used in activity centers.  First it discusses what you should see and why.  You should see age appropriate materials, materials relevant to cultural backgrounds, materials in good repair, enough materials for all children in the center, small pieces stored in containers, materials used together are stored together, nonsexist materials and soft and hard contrasting materials.  The warning signs that some materials are wrong are:  children depend on adults, children not cleaning up, girls and boys sty in the “sexist” centers, repetition with what the children do and too much sharing.


Next the article discusses the program structure.  What you should see are:  clearly defined periods of the day, balance of active and inactive activities, opportunities for children to be in small groups, outdoor play, time allotted for clean up and transitions, time limits such as 40 mins for each activity and extra time for children to select their own activities.  It then discusses how to make transitions and routines work. These times are very unsettling to young children.  This is the time some children can get disruptive.  What you can do to prevent this:  Give sufficient warnings before transition to allow time to clean up, explain what is to come, send small groups at a time to wash hands and or prepare for the next activity and involve children in clean up.  Warning signs to look for are children seem confused, children are found sitting for long periods of time, children running around a lot, children are outside only in good weather, constantly trying to get children to listen, teachers not recording observations while children play and children waiting for next activity and not involved in clean up or transition preparations.


The article discusses the activities and experiences for centers.  Some guidelines in activity design are:  children must feel secure and good about themselves in order to learn, children learn best through active interaction with people and objects, new experiences, skills and information should be closely related to what children already know and do, activities need to begin simple and move to more complex, children need to select their own activities to maintain their interest and involvement.


You should see the following in your centers:  children working in small groups on individual activities, children acquiring concepts and skills through meaningful activities, planned active activities each day, activities planned to promote large and small muscle groups, activities to enable them to represent their ideas, opportunities for children to learn reading and writing have meaning, teachers continually observing children, children encouraged to think and express their ideas, children engaged in project work and teacher directed activities that are meaningful to the children.  Warning signs are that your activities are inappropriate, activities are planned and focus on learning not socio-emotional and physical needs, children expected to complete the same tasks over and over, activities directed by teachers for the whole group, children expected to sit quietly and follow directions, art projects are product oriented – not free, worksheets and workbooks are used, activities always stress academic learning and children are required to sit quietly and listen in a group.


Next the article discusses supportive interactions and positive social development.  What you should see:  teachers responding to children’s needs and questions quickly and positively, teachers kneeling down to talk to the child, teacher demonstrating respect for the child’s feelings and ideas, teachers state what they want to see happen, clear rules and limits are set consistently and calmly, teachers help resolve conflicts and show children how to work out solutions to their problems, reinforcement of cooperative behavior, children helped to understand other points of view, teacher provides encouragement and suggestions, and teachers try to help children develop friendships.  Warning signs are:  interactions are inappropriate, teachers talk down to the children or shout, teachers constantly correct children, children often in time out, teachers focus on misbehavior not causes and behavior standards are appropriate.


Next the article discusses individualizing.  What should be seen is teachers taking time to observe children during free play, teachers can accurately describe dual needs, displayed materials reflect understanding that the children are at different developmental levels, teachers pay attention to children who are less verbal as well as those who have a lot to say, modifications are made for children with disabilities, and teachers are involved during free play to interact with the children.  Warning signs are teachers direct all activities according to a predetermined plan, standardized tests determine each child’s ability and needs, teachers use those test results to drill children, activities are planned for the whole group not individual or small groups and art work displayed looks the same.


The article then discusses parent involvement. You should see teachers greeting parents by name, teachers showing concern for parent’s feelings, clear concise messages sent home often, signs posted showing what children are learning, parents encouraged to participate, a comprehensive orientation program is held, meetings to discuss topics of interest for parents and information sharing sessions. Warning signs are teachers complaining about parental interference, parents view teachers as experts and they are not part of the program, orientations are not held and meetings are poorly attended.
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Article Overview


This article discusses the overall picture of assessment and how kindergarten is the best place to observe a complete assessment program.  The author first discusses visiting a Kindergarten classroom where they were learning about trees.  The whole room was part of the students learning environment.  There were student drawings, students interacting with the teacher, singing of tree songs, tree books on display, the class took a “tree” walk, adopted a tree on the school grounds plus many more activities.  Through all the activities it asked children to perform and create something, show there is more than one answer, involve real world applications and provide a holistic picture of each student’s progress.


The author then discusses how watching these kindergarteners taught her three things abut effective assessment strategies.  1) Students show what they learn in science by using science materials and techniques in the correct way.  This starts with children manipulating and interpreting their environment.  They model the teacher then work in groups or individually on goals to further their learning.  Working in groups gives them constructive feedback from peers and increases their problem solving abilities.  2) Students show what they learned in science by drawing and writing. This must be done by creating the atmosphere, focusing students’ attention, engaging relevant knowledge such as inference, data analysis, hypothesizing, information gathering, problem solving and decision-making. 3) Students show what they learned in Science by talking with others and explaining.  Students were taught to share their ideas and reflect on them.  Songs were used to show student learning.  Lastly students were asked to think why and what next questions so they could further their learning together.
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Article Overview


This article first discusses the current assessment climate.  Most assessing is focused on measuring student achievement for accountability purposes.  This thinking limits the learning opportunities for students.  This article focuses on the commitment to the development of quality teaching and on-going classroom assessment.  Next it discusses the North Carolina policy regarding K, 1 and 2 assessments.  Assessments include documented, on going individual assessments throughout the year and a summative evaluation at the end of the year.  The purposes of assessment are:

· Provide student progress information for adaptations and early interventions

· Provide student information to next years teachers

· Inform parents about their child’s progress

· Provide group progress and achievement status

Student progress needs to be monitored from the first day the child steps into the school.


Classroom assessment is an on-going process involving teachers and students.  IT needs clearly defined objectives, evidence gathering in a variety of ways over time, inferences and interpretations are made, draw conclusions, and take action from multiple sources of evidence.  The best way to do classroom assessment is to plan it along with your lessons.  Teachers must be open to be continuous learners.  Know what they are assessing and modify their methods accordingly.  Tips suggested for classroom assessment.  Use thinking and reasoning not memorizing, review your learning targets, will all students need assessed?, what do you need the information for, use simple ways to assess and record the information and look for evidence of learning in a variety of situations.


Methods of gathering information and keeping records.  Plan systematic ways to observe all students, identify specific behaviors and understandings to look for and adopt an efficient way to record information.  Effective questions are:  Tell me more, show me, why, do you have a different idea, what do you think, what else can you tell me, how, does that make sense, is there another way, why do you think it happened, do you think it will happen that way again, retell it, convince me and explain.  Student work is valuable to know what students understand.  Use drawings with captions, journals, learning logs, solutions to problems, and responses to open-ended questions.  Documentation is very important especially with observations and conversations.  Ways to begin are: focus on a few students and a few learning targets at one time, keep comments clear and concise, date your records, know when to change a method, take quick notes, find your method, find a colleague to collaborate with and gain the support of your principal.


The article next discusses interpreting the data and making inferences.  First ask yourself how much evidence is needed.  Then you also need to use the assessment data wisely.  Actions teachers should use are: 1) informing instructional plans, feedback to students, communication with parents and assigning value when appropriate. 


Next is making instructional decisions.  Know when to intervene to give students more information and when to hold back.  Know when to act and when not to.  Give students both formal and informal feedback.  Give it as a whole class or individually.  Give it orally and written.  Feedback shows your students you respect them and have an interest in their learning.  Teachers can also give feedback through conferences. Teachers can hold students conferences in a variety of ways.  Informal, spur-of-the-moment, can focus on one task or overall performance.  Teachers and parents can also conference with or without the student to discuss the child’s progress.


The grading dilemma is discussed next.  The article states that if you use a variety of assessments you will have a better understanding of what grade to give to each of your students.  You will know more about each child’s progress by looking through all the types of assessments you have used as well as the summative ones.
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Article Overview

This article discusses how to assess for school readiness.  School readiness involves the child, family, environment, school and community.  Most of these assessments focus on the child.  There are five identified domains for child development and learning.  They are:

1. Physical well being and motor development

2. Social emotional development

3. Approaches toward learning

4. Language development and 

5. Cognition and general knowledge

There are five major purposes for assessing young children.  1) Improve learning – this helps teachers gather information to know each child’s strengths and weaknesses and modify instruction to help all the students. 2) Identify children with special needs- uses a 2-step process first screening children.  If child development is atypical go to second step.  The second step is implementation.  This is where the child is referred for more assessment. This will help determine specific needs and eligibility for special education and other services.  3) Evaluate program – assessments used here should reflect program goals and be appropriate.  Small groups can be used instead of the whole class.  4) Monitor trends over time. This assessment determines whether children are coming to school with more or less skills.  This is also conducted on a small sample of children.  5) Use of high stakes accountability put safe guards in place to minimize risk.


Characteristics of school readiness:  Family Background – four factors demonstrate risk 1) living in a family with food stamps, 2) living in a single parent home 3) mother that didn’t graduate and 4) parents who do not speak English.  Ethnicity – a national study showed that African Americans, Hispanics and other minorities had lower math and reading skills.  Gender – girls had higher reading skills while boys had higher math skills.  


Limitations of school readiness assessments. 1) Assessment tools are designed for a particular purpose 2) school readiness tools are designed with an explicit or implicit definition of school readiness. And 3) assessments are only as good as the people conducting them.  


How to choose a school readiness assessment?  A team is best to choose school readiness assessments.  Key questions to consider are: 1) definition of school readiness 2) purpose or purposes 3) characteristics of your student population 4) technical properties of the assessment.


Next a school must choose the appropriate tools and who should gather the data.  There are two different kinds of school readiness assessments.  Naturalistic (informal or authentic) – observe work samples and teacher checklists.  Standardized (formal) – tests, quizzes.  There are advantages and disadvantages to both.  A school should use a combination of both.  As to who should gather the data it should be a variety of people including teachers, families and the child.


What if a child isn’t read for school?  Most schools use age as the criterion.  Research shows delaying a child because they aren’t ready doesn’t benefit the child.  Everyone should work together to improve the child’s skills before entering kindergarten.  Also assessments should be made to determine if a disability exists.


The article then discusses how preschools and kindergarten teachers should work together for school readiness.  Hold meetings and conferences and align the preschool and kindergarten programs to work together.  You can support appropriate practices regarding school readiness assessments by being informed, getting involved and building partnerships.
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Article Overview

This is a really long article so I will summarize the main categories that are discussed and their purpose in regards to assessment.  The first part discusses the need for good assessment data from kindergarten.  They separated this section into three categories 1) increasing need for assessment data.  This basically shows that this data is needed to determine student achievement.  Most states have kindergarten assessments in place.  The one set back is having misguided information.  2) Complexities of early childhood assessment. This section discusses the many ways assessments of young children can go wrong.  3) Growing concerns about assessments of young children, which discusses ways to overcome the problems. These all benefit children and the adults who work with them.  Use them for the designed purpose, provide useful, valid reliable data and make them linguistically and culturally appropriate.


Next it goes into great detail on designing assessment systems.  The article separates this section into four categories. 1) Principles for assessing kindergarten children. “Assessment should”  Which discusses the purpose of assessment, age appropriateness, indicator range, naturalistic or authentic assessments, culturally and linguistically sensitive measures, accommodations for children with disabilities, multiple sources and types of information, confidence in the information – reliability and validly and realistic data collection processes.


Next it discusses assessment “should nots” which include high stakes decisions, pencil and paper standardized tests, using an instrument for a purpose other than it was designed for.


The next category is how assessment information is collected.  This part discusses how to match the information collection method with the purpose for the assessment.  Finally it ends with the discussion of assessment safeguards.  These are legal and ethical issues, sampling vs universal data collection of information management, and communicating the results.


The final category gives a step-by-step synopsis of how to design an assessment system.  It gives 16 steps to designing an appropriate assessment system. Those steps are:

1. Form an assessment design team with persons from many different perspectives

2. Determine the purpose for assessment

3. Determine information needed to fulfill the purpose

4. Based on the information needed decide what assessment approaches are appropriate

5. Identify specific assessment measures to collect the information needed

6. Obtain as much information as possible on each instrument

7. Evaluate the instruments to make sure they are meeting the schools needs

8. Select the most promising instruments and evaluate them carefully

9. Develop consensus from the assessment team on which instruments will suit the schools needs

10. Develop plans to implement the assessment system

11. Try the plan with a few children first

12. Make revisions in your plan

13. Implement the assessment system

14. Evaluate how well the system is working

15. Develop reports on how the information would be used

16. Develop recommendations for revisions in the assessment process that will be implemented in the next round

The article then gives a conclusion and a planning resource guide to give further information on setting up the assessment system.

