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· First Essay
The teaching of integrated skills is a central issue in the communicative approach. How can it help learners develop their communicative competence? How would this go against Krashen and Terrell’s hypothesis that the comprehensible input is sufficient for language learning? Give examples in a way that you discuss at least TWO of the following ideas: the teaching of conversational strategies; developing listening strategies; teaching through genre and task-based approach.


One of the main features of the communicative approach for second/foreign language teaching is the integration of the four primary skills: listening, reading, writing and speaking. The teaching of integrated skills can help learners develop their communicative competence, i.e. interact in the target language in a meaningful way. Through that, as pointed out by Rebecca Oxford (2001), “learners rapidly gain a true picture of the richness and complexity of the English language as employed for communication”. Authentic communication, which takes place outside the classroom in real contexts, reflects the use and the need of integrated skills for meaningful and natural interaction, hence the importance of dealing simultaneously with different skills when learning a language.

This idea of teaching through integrated skills goes against Krashen and Terrell’s hypothesis that comprehensible input is sufficient to make one learn and be able to use a language successfully. According to this theory, learners may acquire a linguistic competence through input exclusively and from that are capable to communicative in a target language. The main criticism about Krashen and Terrell’s hypothesis lies on the fact that little importance is given to the output during the learning process. In this sense, the learner’s use of language for interaction, whether it be oral or written, is nearly ignored. As Ellis (1992) states, “over extended periods of time students do learn to understand more and even how to speak, but it often seems to take much longer than Krashen implies, indicating that there are perhaps many more factors involved”.

On the other hand, the communicative approach in its essence considers many different aspects in the learning process, especially the learner’s production. Rather than focusing on form and working with input passively, the communicative approach aims to foster the learner’s use of the language for meaningful interaction. In this sense, a great deal of importance is given to the features involved in communication, such as conversational strategies, listening strategies, body language, expectations and so on.

Conversational strategies deal closely with cultural issues. Knowing the strategies which are present in a particular speech community is extremely important and necessary for successful communication. Being so, teaching what one should and should not do or say in a conversation is a very important issue in the communicative approach. Conversational strategies involve taking turns, showing interest in the conversation, hesitating, opening and closing a dialog, interrupting, among others. These features can be taught and explored through many different ways. The main goal must be to make learners aware of the existence of those strategies and of the fact that they often vary from speech community to speech community. During a listening activity, for instance, the teacher may call the learners’ attention to how the listener shows he is interested in and paying attention to the conversation. Through that, the teacher raises the learners’ awareness to the structures and chunks that were used as well as to degrees of formality and suitability.

Another feature of the communicative approach which contrasts to Krashen and Terrell’s input hypothesis is teaching through task-based instructions. Since it requires communicative language use, the task-based approach helps students not only develop their linguistic knowledge of the target language but also their communicative competence As stated by Nunan (1989), “tasks are defined as activities that can stand alone as fundamental units and that require comprehending, producing, manipulating, or interacting in authentic language while attention is principally paid to meaning rather than form”. A task-based instruction builds a whole context which makes the activity meaningful and, in this sense, closer to real life situations. For instance, rather than demanding students to ask their partners if they like comedy movies, a task-based approach demands that students find out someone in the classroom who is fond of this type of movie. Although this is a very simple example, and the use of the language in both activities might be the same, a task-based approach takes the use of language to a context – instead of making a question to a partner without having a purpose, the learner is assigned the task of carrying out a small survey.
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