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American Headway 2 is considered an intermediate-level textbook,
and it is divided in 14 units. We’ve decided to analyze Unit 10
whose title is “Scared to Death” and whose main grammar focuses
are on the use of the structure used to and verb patterns

Analyzing this unit and the book as whole, we may consider this
textbook’s approach as quasi-communicative. In Unit 10, the
learner first goes through a warm-up activity, then gets the
input (it happens here through a reading activity which students
can listen to check their answers), then practices the new
structure (through reading comprehension questions) and finally
is invited to systematize the new structures and come up with
grammar rules (through a series of simple questions and
activities named “Grammar Spot”). After that, there are some
very controlled writing activities focusing on form and usage.
Aside from the first activity which integrates reading and
listening skills, all the others are focused on a very specific skill.
Most activities here cannot be considered task-based since the
commands are very straight to the point, starting with verbs and
phrases such as “listen to Jim talking”, “read the text”, “make
sentences”, “ask and answer questions”, not requiring any
communicative language use.

First two pages of Unit 10

The next activity in the unit integrates listening, writing and speaking skills. It starts
with a listening activity in which learners are expected to fill in a chart. Students are
here exposed to narrative oral genre as they listen to a man telling about his past
habits and how his life has changed. There are not pre-listening questions which could
help students have an idea of what they were going to listen in order to have a better
understand of it.
This listening activity is clearly pedagogically created. The man’s narrative is divided in
parts which are numbered and match the questions on the chart. Furthermore, there
are few characteristics of the oral genre since the talk presents long highly-structured
sentences and no hesitations marks or fillers. These facts make the listening activity
sound extremely unnatural once learners know from their experience that real oral
communication does not happen that way. The main focus here is on use since there is
a contrast between the simple present form to describe routines in the present and
the used to form to talk about old habits.
Finally, there is a speaking activity in which students are expected to work in pairs and
talk about their lives in the present and their lives as children. Though it may be a
good way to practice the new structure learned, it is still very controlled and there is
very little room for students to communicative freely. Learners are supposed to
answer the same questions the man responded in the listening part, giving no room for
creating new ones. Besides, there are also some models inside speech bubbles which
students are expected to copy, using repeatedly the same structures – “I usually” to
talk about the present and “I used to” to refer to the past.

Listening activity

Listening script

At the end of Unit 10, there is another listening and speaking activity which
seems much more communicative than the previous ones. This activity does not
focus on a particular structure and it gives students a chance to communicative
more freely then.
The listening activity starts with some pre-listening questions in which the topic
is approached, giving the students an idea of what the listening activity is about
– UFOs (Unidentified Flying Objects). As a pre-listening activity, learners are
also asked to write questions they would like to make to a man who says he has
seen a UFO. This can help students create a kind of expectation of what they
are going to listen to, and it also fosters motivation, having learners interested
in the content of the story since they will be anticipating whether their
questions are going to be answered.
The genre here is the oral interview and it seems to be an authentic material,
though there is no source mentioned. It is a long interview and we may notice
many characteristics of oral language such as the use of speech acts,
conversational strategies, turn taking, and hesitation markers. Although these
features are present in the audio track, the activities do not involve any
practice of them. The fact that this material seems authentic helps learners to
be in touch with real language, giving them the chance to compare and contrast
that genre in English with the same genre in their native language.

While learners listen to the interview, they are supposed to perform an
activity of putting some pictures in a chronological order. This is a very good
activity for a first time listening to the interview once it gives learners a
general comprehension of the story that is being told. After that, it is time to
listen for details: students listen to the whole interview again but this time
focusing on specific issues. First, learners should check whether the
questions they have made were answered or not, then they are supposed to
understand what some phrases and words from the interview refer to. This
entire process of pre-, while, and post-listening questions makes it easier for
learners to deal with the listening activity once they pay attention to the
audio track with a clear aiming mind.
Finally, there are two activities involving speaking which are still related to
the interview students have listened to. The first one presents two questions
demanding students to think critically about the listening activity by giving
their opinions on some particular issues. Once this topic is rather
controversial, this activity may encourage a debate in the classroom which
gives students the opportunity to express themselves freely and interact
communicatively between themselves. Last, learners are asked to role play
some situations in pairs. Here, students have the opportunity to deal with the
matter of sociolinguistic – the language you use when telling a story to a
neighbor will not be the same as if you were telling it to someone from the
government or a reporter.

Listening activity

Listening script – Part 1

Listening script – Part 2

