Although I have always loved to teach, it is interacting with my brother that has helped me realize that I can help individuals learn. Teaching, as a position of authority, holds substantial legitimate and expert power to solicit a response from students. However, getting to the response that edifies and encourages change requires a power that cannot be bestowed but must be earned. That respect gained is created through respect given. Every learner that enters the classroom has intelligence, experience, and expertise for which they hope to be acknowledged as an individual. A teacher cannot easily take chances that can enhance learning if students are understood only as one body because there is too much risk—of disorder, of xxxx, of rejection. As one study describes it, “to move outside [authoritative] patterns really does require a closer knowledge of your class…and a well established nexus of trust”(Wrigley Lofsnaes p42). By creating relationships that demonstrate respect for individuals, I gain the trust of participants which allows me to meet them at their preparation level and move forward. My brother, for all his expertise and years of experience, has learning disabilities that keep him from performing in a classroom setting. As I attempted to tutor him in his basic accounting course, I assumed a position of the benevolent bestower of   knowledge, and it should have been no surprise when he could not internalize or remember anything I said. It was not until he was ready to walk out in frustration that I realized my error. I was not approaching him as the successful business man who could almost single-handedly build a house from the ground up—someone I can respect as a peer. Rather, I treated him as the kid brother who always has a hard time with school. After apologizing and asking for a second chance, I was able to use less theory and more practical examples until he understood enough to ask the question “Why?” and pieces fell into place for him from there. 
Working with my brother taught me that presentation of information is a starting point. Every syllabus has material that is to be covered, and before students can learn, they must be exposed to content. Without the proper framing, activities intended to involve and excite learners will more often confuse and discourage them. By receiving a basic explanation through lecture, students are prepared to think about a subject in their own terms. Effective lecturing, though, is not always a one-way outpouring of knowledge. It is important, early in the process, to ask questions that begin to stimulate critical thought. A planned series moves from factual or comprehension style questions to higher level questions that involve evaluation or synthesis of the material. The key to this tool is planning questions in advance that will allow for easy adaptation rather than inventing them “on the fly” which often results in only knowledge-based questions. Questions encourage participant attention and also helps measure their comprehension of the lecture.    

Unfortunately, lecture is too commonly the only means of exposure employed. Better learning takes place when a student is actively involved in the process of learning. When information is rehearsed—as in a lecture—it is entered into short-term memory. When it is processed and encoded, it is moved to long-term memory, and that encoding is more easily recalled when it is done by the learner in a way that is meaningful to their understanding (Driscoll, 2000). To make the message meaningful, participants have to have a reason to remember it, and they need to associate it with something they already know. By involving participants directly, they have an opportunity to make the knowledge their own.  Using group projects, games, and ownership techniques, I give students an opportunity to associate material to their own interests—work, hobbies, and goals—which adds to their ability to internalize it by emphasizing the intrinsic value greater than a letter grade on a test. 

Repeated exposure to information is almost the most obvious, and not always the most effective method for learning. The idea of “throwing mud against the wall until enough sticks” is effective in the sense that it works, but certainly, it is not efficient. As mentioned earlier, recitation is initially stored short-term and becomes long-term only when it is encoded. Repetition received through varying inputs, and involving multiple senses, however, makes encoding easier and provides multiple cues that increase recall (Driscoll). By presenting material, then engaging students to examine and rehearse the information through in-class activities and problems, and assigning out of class readings, students have at least three opportunities to be exposed to the material. Because each exposure is using different senses to study the subject, more connections are formed that allow for easier recall. 
When I was a child, and I skinned my knee from attempting a stunt on a skateboard, I learned that true risk can result in pain. Unfortunately, I also learned that avoiding pain was more valuable than a chance at success. It was years before I unlearned this lesson that, while true, overshadowed other rules that applied to the same situation, like “man’s fortunes are according to his pains” (Robert Herrick), or “an ounce of prevention is worth a pound of cure”. While a classroom cannot be totally devoid of pain, it should be a harbor where students can take risks. Because I set an example of effort that may occasionally result in failure, I create an atmosphere where class members want to risk. That environment is reinforced through the use of positive language and encouragement coupled with concrete feedback on performance.
The framework that supports this philosophy is a strong belief in accountability through choice and consequence. When, as a teenager, I felt that my job was taking too much of my time, I decided to quit. As prom approached, and I needed money for a tuxedo, my father was sympathetic to my plight but immovable in providing the easy solution; if I wanted to attend, I would have to find another source. Only by sacrificing my time did I earn the money to achieve my goal.  

Give students tools by teaching note-taking and good study habits. 

